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Changing Pedagogical Spaces

research matters & pedagogies are critical to
the urgencies of our times

« Higher education has a key role to play in ensuring SREER= "= = = = ==

4

more socially just and thus peaceful and stable
societies into the future. The power of higher
education is immeasurable and profound but this _ .
power is often reproductive of, rather than disruptive ~ Changing Pedagogical
to, social injustices and inequalities. The project of Spaces in Higher
changing pedagogical spaces in higher education is Education

necessar”y Iong-term and Cha”enging [and] DIVERSITY, INEQUALITIES AND MISRECOGNITION
requires enduring and sustained levels of
commitment and attention to the insidious and subtle
ways that inequalities and misrecognitions play out
in and through pedagogical spaces. Individual
teachers and students must be part of such enduring
and sustained levels of commitment but must also
be fully supported by wider policy frameworks and

their institutions to develop the theoretical, et mailiicnss Lol g{
conceptual, structural and material resources

necessary to effect change.

(Burke, Crozier & Misiaszek, 2017)
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Understanding Pedagogical Excellence
and Equity

Can teaching be excellent if it is inequitable?

Can teaching be equitable if it is not striving towards excellence?

And...what meanings do we bring to these concepts of “excellence” and
“equity”? How are these contested?

These complex concepts should never be reduced to simple definitions:

require detailed consideration of contextual, historical, social & cultural
formations and dynamics...

...including how structures & discourses of difference and inequality
shape the meanings we bring...

...research/practice (praxis) is crucial to enable this.
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What is pedagogy
anyway?

» Considers teaching & learning beyond
technical, instrumental, “how to”

« Sees teaching & learning as relational
concepts — disrupting “banking education”
(Freire, 1972)

« A framework for supporting the co- | | = 4
development of our teaching
methods/approaches

« Brings attention to dimensions of teaching —|I ||||||

& learning otherwise hidden by the taken- - -\
for-granted assumptions & values, such r
as: ! =

Emotion and belonging; Cultural & Symbolic -
inequalities; Participation & Voice; Power,
knowledge & knowing; Spatlalltles &
Temporalities; Identities, Diversities and
Differences; Technologles Inclusions &

' Exclusions; Belonging & Connections...and so
on...
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Reconceptualising Teaching & Learning

« By drawing attention to the
dimensions of teaching &
learning that are taken-for-
granted...

* high quality research sparks
our pedagogical imagination

* new spaces are opened for
innovation and transformation

* Helps strive towards those
challenging goals of excellence
and equity (by thinking about
what these mean, to whom & in
what contexts — and building
parity of participation in
generating meaning)

Helps consider the relationship
between the micro, meso and
macro levels of practice &
experience
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New lines of inquiry reshaping and
revitalizing our practice

Enables us to examine our practices in a deep and rigorous way by:

« Demanding that we generate new and meaningful questions in relation to
pedagogical practice & experience

» Taking new perspectives on, & interrogating established, practice(s) in dialogue
with generative bodies of literature and empirical data

» Designing a project locates our questions in wider fields — engaging with the
questions of others, broadening the scope of our thinking, discovering new
theoretical and methodological tools and identifying a key problem in relation to a
strong ethical framework

» Develops pedagogical expertise and knowledge in the context of disciplinary
expertise & knowledge (teaching is not a skill and is a site of expertise)
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Collaborative
inquiry

» Opening time & space for
collaboration enriches knowledge-
formation

» Creates opportunities for inter- and
trans-disciplinary knowledge(s) to
support excellence and equity in
teaching

« Communities of practice? Or
Communities of Praxis
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Communities of
Practice include...

e a shared domain of interest;

¢ a community in which shared
exchange, learning, understanding
and values underpin a sense of
belonging in that group;

» a set of shared practices that
characterise the connection
amongst the community in term of
ways of doing and ways of being.

4
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Problematising CoPs

When left uninterrogated, CoP become trapped in a kind of circularity:
shared values & interests are continuously reproduced -- become
entrenched discourses framing practice.

Perpetuates exclusion of values, interests & perspectives of those outside
of, or on peripheries of, the CoP.

This can produce a sense of ‘not belonging’, alienation or disconnection and
a way of misrecognising difference.

This misrecognition is a form of inequity, in which the CoP’s cultural patterns
of value become internalized in a person through a pathologizing and/or
deficit notion of difference.

Power relations, which are not always visible, are at the heart of these
exclusionary dynamics, even when the experience of key participants is felt
as inclusive and legitimating.
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Towards Communities of Praxis to
enable...

* interrogation of shared values, interests, assumptions
(reflexivity) through cycles of critical reflection-action and
action-reflection (praxis)

+ thinking-with and becoming-with but in...

» sustained and collective examination of taken-for-granted
practices

» processes of ongoing exchange to create greater sensitivity
to diversity and difference

» exercising an ethics of care and response-ability
» examining lines & relationships of (dis)connection

» rejection of indifference, reductive forms of futurology (or
TINA) & bounded individualism

» consideration of “who renders whom capable of what, and at
what price, borne by whom?”
' . (see Burke, Crozier & Misiaszek, 2017; Haraway, 2017)
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Generating Ethical, Reflexive
Timescapes

What is the impact on pedagogical practice of constrained (and constraining) timescapes of
contemporary higher education?

Is it possible to open up new timescapes that enable reflexivity, praxis & thinking-with?

University of Newcastle examples:

Excellence in Teaching for Equity in HE (ETEHE) (co-funded tEN Research stream (of which our panel members were
by DVC-RI & CEEHE) part) (co-funded by DVC-A & CEEHE)

A 4

Introducing ETEHE & tEN projects &

panel members
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Excellence in Teaching for Equity in Higher Education

A

Purpose of the ETEHE projects

Teaching is a core practice in higher education that takes place across all disciplines often with little critical
investigation. Whilst the scholarship of teaching and learning in higher education has become an
internationally recognised field of research there is much work to be done, especially in relation to the
experiences of students from under-represented backgrounds. Teaching for equity in higher education is an
area that is under-researched and under-theorised, making it a compelling and urgent concern for all higher
education practitioners, leaders and managers.

The aim of Excellence in Teaching for Equity in Higher Education (ETEHE) is to support, commission and
produce high quality research on teaching for equity in higher education which contributes to the
international field and identifies implications for teaching at UON and across the sector.

ETEHE research is underpinned by a praxis-oriented framework, with a strong focus on methodologies the
bring research, theory and practice together in ongoing, continual dialogue.

The research undertaken as part of ETEHE has a focus on the intersections between teaching, equity and
excellence and works at multiple layers of influence: local, national and international.

Each Project leader/team will be allocated a research mentor who is an international leader in the field of
teaching for equity in higher education, and associated with CEEHE through its visiting scholar program.

12
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SUCCESSFUL Transitions into STEMM STUDIES AND
ADVANCING STEMM DIVERSITY

Catherine Burgess, Dr Heath Jones, Professor Colin Waters, Dr Murray Sciffer,
Dr Jennifer lrwin, Dr Jennifer Vazquez, Dr Troy Saxby

Project Summary Key Points

Project Briefing Sheets

Read recommendations for policy, practice and future research arising from some of the ETEHE {

Toward Greater Linguistic Equity in Higher Education: Engaging

with Language in the Disciplines

Dr Rachel Burke

Project Summary

Key Points
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tEN Research Stream

”Q Julia Shaw

Research Coordinator

About the Educator Network Research Stream

tEN Research Stream was created to:
achieve the research goals of the Educator Network (tEN);

create an exciting, collaborative and innovative space that supports educators to research the effect of new approaches tc
teaching and learning;

foster a vibrant community of practice (praxis) across research/practice at the University of Newcastle; and,

raise the profile of scholarly activity in the field.

tEN Open provides a regular space across the year for UON staff and students to
discuss our pedagogical interests, challenges and inspiration through engaging

with research.

The aims of this series of research network forums include:

® sharing of pedagogical research to reflect on key insights for our practice

® providing space for collective reflection on UON educational concerns
(e.g. What is teaching excellence? What does it mean to be student-

centred or learning-centred? How do we realise our goals in practice?)

providing an open opportunity for sharing insights across different
contexts, placing our commitment to education high on our agenda of
priorities, giving space to reflect on and interrogate what we do and how
we do it

opening up our pedagogical imaginations

bringing people together and making key connections across areas, units,

disciplines, schools and faculties

newcastle.edu.au/ceehe @uon_ceehe
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Out of sight, out of mind?: Pedagogical and equity implications of >

videoconferencing for healthcare students' education in rural areas

This project arises from our grappling with experiences and discourse associated

with videoconferencing as a tool intended to enable parity of participation for healthcare students
living and learning in rural areas. Examples from our Department of Rural Health are provided below to
illustrate our grappling:

* A usually calm educator rushed past my desk; dashing between the tutorial room and IT support
desk, muttering in exasperation to me and my nearby colleague: “l| am doing another (mild expletive)
videoconference tutorial”. After the whirlwind passed my colleague commented to me: “Interesting
that it takes (educator’s name) so out of character, and how disturbing that we just accept this as
reality. We can have a disempowering relationship with technology can’t we”.

* My colleague continued his reflections: “Isn’t it always the way that when you eventually have
connection, you begin the videoconference by saying ‘Sorry about that mix-up and delay. IT can be a
bit out of our control. Can | apologise in advance for any further IT issues’. This sets the platform for
negative interactions with technology and reinforces the divide between rural and metro.”

* On another occasion, an educator laughingly told me: “l wish you could have seen me the other day, |
tried so many videoconferencing formats, none of them worked. Rather than cancelling we continued
by phone. It was so difficult not being able to see the students’ reactions.”

This grant will enable us to explore equity and pedagogical implications of videoconferencing for
healthcare students' education in rural areas. We aim to transform practice and avoid inadvertently
reinforcing deficit discourse associated with one aspect of living and learning in rural areas. Our team of
researchers and educators within the Department of Rural Health will bring these implications of
videoconferencing 'into sight and into mind' to dialogue with and about them.

Project Team

Dr Anne Croker, Dr Karin Fisher, Mr Simon Munro & Dr Leanne Brown
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Toward Greater Linguistic Equity in Higher Education: Facilitating a culture
of ongoing collaboration between bridging/enabling, language, and
discipline specialists

This research will critically examine how educators across different disciplines and contexts (three
campuses of the University of Newcastle, each constituting a unique sociocultural and linguistic
environment but with a shared equity agenda and commitment to teaching excellence) perceive their
role in relation to students from non-dominant language and underrepresented backgrounds.

The study will critically examine educator understandings of the linguistic embeddedness of their
discipline, their perceptions regarding the linguistic needs and strengths of learners, and their
approaches to scaffolding learner engagement with specialist language and discursive practices.

A key focus within the study, will be the nature of collaboration (or lack thereof) between discipline
specialists, English Language Teaching (ELT) experts, and enabling and bridging program educators.

Chief Investigator:

Dr Rachel Burke
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Enablers and barriers to an equitable Higher Degrees by Research learning >
environment

The aim of this project is to uncover the enablers and barriers to an equitable Higher Degrees by
Research (HDR) learning environment. Increasingly, universities are offering researcher development
activities, such as workshops, online courses, industry-based internships and work-integrated learning
opportunities, as part of the HDR degree that aim to enhance the employability of research students
and help them to become full participants in a rich research community. However, there is concern that
these activities are designed around a ‘mythical’ young, full-time PhD student with minimal external
responsibilities. Research suggests that those from equity backgrounds are less likely to enrol in HDR
study and once enrolled are more likely to drop-out before completing their program. In addition,
students often have more than one compounding disadvantage affecting their studies. Completing
studies online, by distance or through part-time study often signals that students have significant work
and/or carer responsibilities which understandably affects retention and completions in research-based
programs. Rather than focussing on retention and completion, we explore the experience of HDR
students from recognised (and unrecognised) equity groups within the researcher development
environment. Using Shaw’s (2010) journey plot tool, we will seek insights from HDR students of the
enablers and barriers to their full participation during their candidature. This will illuminate the students’
personal external enablers and networks and identify which aspects of their learning environment are
most helpful to them at different stages of their candidature. We will provide feedback to Australian
universities to outline strategies and avenues to assist students from disadvantaged or atypical
backgrounds who are experiencing challenges in their PhD journeys. For this small study we will focus
on female students in two different contexts, a regional university with an established equity program
and a research-intensive capital city GO8 University comparing experiences in Science Technology
Engineering Mathematics and Medicine (STEMM) disciplines with those in Humanities, Social Sciences,
Business and Creative disciplines.

Project Team

Associate Professor Kvlie Shaw & Associate Professor Michelle Picard
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A
Knots to know?: Making visible, untangling and
exploring tensions associated with different
pedagogical approaches to interprofessional
education for healthcare students.

The project draws on experience within the department
of interprofessional education to research and
conceptualise different approaches and build a
community of practice/research. The research has lead
to the idenitification of explicit teaching opportunities
within interprofessional learning activities.

Alexandra Little, Anna Edgar, Jane Ferns, Miriam
Grotowoski, Lani De Silva and Dr Anne Croker - University
of Newcastle Department of Rural Health

18
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Panel Insights
* Dr Anne Croker and Alex Little, Department of Rural Health and

 Dr Rachel Burke, School of Education

 From your experience, what is the value of researching
pedagogical practice?

centre of
excellepce THE UNIVERSITY OF
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Thank you

Please contribute your
questions, reflections,
experiences & ideas




