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Changing Pedagogical Spaces

research matters & pedagogies are critical to 
the urgencies of our times

• Higher education has a key role to play in ensuring 
more socially just and thus peaceful and stable 
societies into the future. The power of higher 
education is immeasurable and profound but this 
power is often reproductive of, rather than disruptive
to, social injustices and inequalities. The project of 
changing pedagogical spaces in higher education is 
necessarily long-term and challenging [and…] 
requires enduring and sustained levels of 
commitment and attention to the insidious and subtle 
ways that inequalities and misrecognitions play out 
in and through pedagogical spaces. Individual 
teachers and students must be part of such enduring 
and sustained levels of commitment but must also 
be fully supported by wider policy frameworks and 
their institutions to develop the theoretical, 
conceptual, structural and material resources 
necessary to effect change.

• (Burke, Crozier & Misiaszek, 2017)
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Understanding Pedagogical Excellence 
and Equity
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Can teaching be excellent if it is inequitable?

Can teaching be equitable if it is not striving towards excellence?

And…what meanings do we bring to these concepts of “excellence” and 
“equity”? How are these contested?
These complex concepts should never be reduced to simple definitions:

require detailed consideration of contextual, historical, social & cultural 
formations and dynamics…  
…including how structures & discourses of difference and inequality 
shape the meanings we bring…
…research/practice (praxis) is crucial to enable this.



What is pedagogy 
anyway?

• Considers teaching & learning beyond
technical, instrumental, “how to”

• Sees teaching & learning as relational 
concepts – disrupting “banking education” 
(Freire, 1972)

• A framework for supporting the co-
development of our teaching 
methods/approaches 

• Brings attention to dimensions of teaching 
& learning otherwise hidden by the taken-
for-granted assumptions & values, such 
as:
• Emotion and belonging; Cultural & Symbolic 

inequalities; Participation & Voice; Power, 
knowledge & knowing; Spatialities & 
Temporalities; Identities, Diversities and 
Differences; Technologies; Inclusions & 
Exclusions; Belonging & Connections…and so 
on…
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Reconceptualising Teaching & Learning 

• By drawing attention to the 
dimensions of teaching & 
learning that are taken-for-
granted…
• high quality research sparks 

our pedagogical imagination
• new spaces are opened for 

innovation and transformation

• Helps strive towards those 
challenging goals of excellence 
and equity (by thinking about 
what these mean, to whom & in 
what contexts – and building 
parity of participation in 
generating meaning)

• Helps consider the relationship 
between the micro, meso and 
macro levels of practice & 
experience
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New lines of inquiry reshaping and 
revitalizing our practice  

Enables us to examine our practices in a deep and rigorous way by:

• Demanding that we generate new and meaningful questions in relation to 
pedagogical practice & experience

• Taking new perspectives on, & interrogating established, practice(s) in dialogue 
with generative bodies of literature and empirical data 

• Designing a project locates our questions in wider fields – engaging with the 
questions of others, broadening the scope of our thinking, discovering new 
theoretical and methodological tools and identifying a key problem in relation to a 
strong ethical framework 

• Develops pedagogical expertise and knowledge in the context of disciplinary 
expertise & knowledge (teaching is not a skill and is a site of expertise) 
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Collaborative 
inquiry 

• Opening time & space for 
collaboration enriches knowledge-
formation

• Creates opportunities for inter- and 
trans-disciplinary knowledge(s) to 
support excellence and equity in 
teaching

• Communities of practice? Or 
Communities of Praxis
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Communities of 
Practice include…

• a shared domain of interest; 

• a community in which shared 
exchange, learning, understanding 
and values underpin a sense of 
belonging in that group; 

• a set of shared practices that 
characterise the connection 
amongst the community in term of 
ways of doing and ways of being. 
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Problematising CoPs
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When left uninterrogated, CoP become trapped in a kind of circularity: 
shared values & interests are continuously reproduced -- become 
entrenched discourses framing practice. 

Perpetuates exclusion of values, interests & perspectives of those outside 
of, or on peripheries of, the CoP.

This can produce a sense of ‘not belonging’, alienation or disconnection and 
a way of misrecognising difference. 

This misrecognition is a form of inequity, in which the CoP’s cultural patterns 
of value become internalized in a person through a pathologizing and/or 
deficit notion of difference. 

Power relations, which are not always visible, are at the heart of these 
exclusionary dynamics, even when the experience of key participants is felt 
as inclusive and legitimating. 



Towards Communities of Praxis to 
enable…

• interrogation of shared values, interests, assumptions 
(reflexivity) through cycles of critical reflection-action and 
action-reflection (praxis)

• thinking-with and becoming-with but in…

• sustained and collective examination of taken-for-granted 
practices 

• processes of ongoing exchange to create greater sensitivity 
to diversity and difference

• exercising an ethics of care and response-ability

• examining lines & relationships of (dis)connection

• rejection of indifference, reductive forms of futurology (or 
TINA) & bounded individualism

• consideration of “who renders whom capable of what, and at 
what price, borne by whom?” 
• (see Burke, Crozier & Misiaszek, 2017; Haraway, 2017)
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Generating Ethical, Reflexive 
Timescapes
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Introducing ETEHE & tEN projects & 
panel members

University of Newcastle examples:
Excellence in Teaching for Equity in HE (ETEHE) (co-funded 

by DVC-RI & CEEHE)
tEN Research stream (of which our panel members were 

part) (co-funded by DVC-A & CEEHE)

Is it possible to open up new timescapes that enable reflexivity, praxis & thinking-with?

What is the impact on pedagogical practice of constrained (and constraining) timescapes of 
contemporary higher education?
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Panel Insights
• Dr Anne Croker and Alex Little, Department of Rural Health and 

• Dr Rachel Burke, School of Education

• From your experience, what is the value of researching 
pedagogical practice?
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Thank you

Please contribute your 
questions, reflections, 
experiences & ideas


