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Paraphrasing 
 
Most of your academic writing will be a paraphrase of what you have been reading.  This means using 
your own words to express the ideas of others, without changing their meaning or intent.  Paraphrasing 
does not just mean choosing an effective sentence or two from a text, and attempting to reword it.  
Paraphrasing can (and often should) also involve looking at the broader argument made by an author, 
and acknowledging that argument within your writing.  
 
 
Effective paraphrasing starts with effective reading and note-making.  
 
 
Simple Steps 
 
§ Effective reading has multiple steps, some are briefly outlined below.  Following these steps will help 

you understanding your research, after which paraphrasing should be a simpler process.  To 
paraphrase well, remember to: 

a) Review the abstract, introduction and conclusion to clarify the author’s argument 
b) Identify any narrative established by the topic sentences alone 
c) Write (very brief) summaries of individual paragraphs in your reading 
d) Summarise the reading as a whole: what is the purpose/outcome/argument of the research? 

 
§ In addition to the above summary strategies, this three step process helps to avoid intentionally 

replicating any phrasing used in the original document: 

a) Read the excerpt (sentence, paragraph or entire section) you need to paraphrase, and 
ensure you fully understand the point being made 

b) Make notes of that section in your own words, then put the original text aside 
c) When writing your assignment, use these notes; if you need to, change your own words into 

more academic language without looking at the original document. 

 
This brief example clarifies the above process:  
 

Original text:  
“Employers must ensure staff have healthy options through the day” (Smith, 2009, p. 12). 

 
Your own words:   
Bosses have to make sure staff eat good food all the time 
 
More formal, academic language:  

Management have a responsibility to their employees’ health, which can include supplying healthy 
food choices (Smith, 2009). 
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More tips  
 
§ Write your essay from your notes, not from the original source. 

 
§ Paraphrasing is NOT simply replacing words in a sentence with synonyms.  This 

often results in “plagia-phrasing” because the sentence structure is still too close 
to the original. 

 
§ Avoid reverting mindlessly to your online thesaurus. A thesaurus is a fabulous way to enhance your 

vocabulary, but can result in clumsy, awkward phrasing. Use a dictionary to check accurate meaning. 
 

§ Check your source text for accuracy, but only after you have interpreted and paraphrased.   
 

§ Always paraphrase information with your specific purpose in mind, i.e. keep your assignment 
question in mind, and know what you are looking for.  
 

§ Good paraphrasing means using evidence for the purpose of your own argument, and that means 
you will need to paraphrase several sources, and use them together. This is called Synthesis.   

 
 
Paraphrase & Synthesis 
 
Paraphrasing and synthesis work hand-in-hand.  If you can paraphrase well, you can synthesise well, 
which means you will use evidence well.   
 
Consider following example:   
 
The reader has highlighted relevant corresponding ideas and made good, point-form notes in their own 
words.  This enabled them to respond clearly and concisely to the topic and synthesise paraphrased 
evidence effectively.   
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Purpose in reading:  What difficulties did the Anzacs face at Gallipoli? 
 
3 original texts to read: 

 

 

  

The Anzacs’ front line here (The Nek) was reached from North beach below by the long and 
dangerous climb up this rough and jagged spur. Men toiled up and down here constantly with 
food, ammunition and water. Or they waited it out, simply existing in shallow burrows and on 
ledges on the sides of Walker’s Ridge. They were under constant threat by snipers hidden in 
the crags around them and by sudden, vicious bursts of exploding shrapnel, as they waited 
their turn to go up, yet again, and fill the trenches facing the Turks only a matter of metres 
away at the top. 
 
Hamilton, J. (2004). Goodbye Cobber, God bless you: The Fatal Charge of the Light Horse, Gallipoli. Sydney: 
Macmillan. 
 

Such were the conditions on the peninsula that almost no location was safe from enemy 
bombardment or snipers. The food supply was plentiful, if monotonous, but water was at times 
in very limited supply. In the hot climate, the men, particularly the Anzacs, cut down their 
uniforms to the bare minimum and sea-bathing was the only respite from the heat and the 
tension. Care of the casualties remained a problem throughout: the burial of the dead lying in 
no man’s land was especially difficult and the campaign’s only armistice was held at Anzac on 
19 May for that purpose. As a result of these conditions sickness, principally a form of 
dysentery or enteric fever fuelled by a plague of flies, was rife. 
 
Macleod, J. (2004). Reconsidering Gallipoli. Manchester: Manchester University Press. 

[Post Commander] Quinn and the post’s garrison faced frequent Turkish attacks or attempts to 
occupy trenches on the surrounding ridges dominating the position. Messages Quinn sent to 
Monash’s headquarters on 1 May show how perilous the post’s defence remained a week after 
the landing. 
 
Stanley, P. (2005). Quinn’s Post, Anzac, Gallipoli. Crows Nest: Allen & Unwin. 
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Notes made in own words: 
 
Hamilton (2004) 

• Rough terrain 

o Food & water carried over it 
• Constant threat of snipers (hidden) 

o & sudden (unexpected?) explosions of shrapnel 

 

 
Macleod (2004) 

• No place safe from snipers or enemy fire 

• Enough food, but water limited 
• Difficult to attend to the injured,  

• or to bury the dead 

o this led to sickness, esp dysentry 

 
Stanley (2005) 

• frequent enemy attack 

• Cdr. Quinn > “how perilous the post’s defence… a week after landing” (p. 
36) 

 
 
Paraphrased and Synthesised: 
 

The conditions for ANZAC troops at Gallipoli were dangerous and challenging. It was difficult to 
find a location that was safe from enemy fire (Macloud, 2004) as there was a constant threat from 
sniper fire and shrapnel (Hamilton, 2004). The Anzacs found themselves under frequent Turkish 
attack. Early in the campaign messages sent from Quinn to Monash’s headquarters indicated 
“how perilous the post’s defence remained a week after the landing” (Stanley, 2005, p.36). This 
constant tension was also accompanied by physical hardship. Food, ammunition and water had 
to be distributed over difficult terrain (Hamilton, 2004), and the care of the injured was difficult. 
Additionally, the impossibility of burying the dead resulted in an outbreak of dysentery (Macloud, 
2004). 

 
 
Notice that in considering the selected information, the student has realized there are 2 categories of 
difficulty: dangerous conditions (red) and physical hardship (blue). We have shown this in the finished 
paragraph.  
 
You may also notice that in academic work, you will necessarily read more than you write. Paraphrasing, 
then, is an activity of distilling your understanding from several sources and expressing it in a condensed 
way.  
 
For more information, see Effective Reading, Note-Making, and Synthesis.  


